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Abbreviation
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FAL Foundation for Applied Linguistics
HL Home Language
LEAD Language, Education, and Development
MLE Multilingual Education
PESA Primary Education Service Area
PI Primary Investigator
RA Research Assistant
SAG South Asia Group
SL School Language
TL Translanguaging
TLE Translanguaging in Education

Research Team

Name of person Role
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Organization

Sangsok Son, PhD Co-PI Literacy and Education
Consultant for LEAD Asia

Pacific and SIL

Wanna Tienmee, M.Phil Co-PI Executive Director of FAL

Natthida Tannumsaeng, MA RA Research assistant  for FAL

Preface
This report aims to summarize the 9 months research in order to submit the donor, Child’s
Dream Foundation as it takes some time to analyze the data collected. Once the data
analysis is complete, the full paper may be available in the near future. The report presents a
list of abbreviations as well as a research team. Following this information, the report
comments on the background of the research, research question, training, sample, methods,
data collection process, data analysis, tentative result. All the tools that were developed and
used are included in Appendices. We deeply appreciate the generous financial support by
CDF and the participation of teachers from the 3 schools in this research project.

Background
The research was embedded in the overall Translanguaging in Education (TLE) pilot project
for 5 years and lasted an initial 9 month of period. As we implement TL pedagogy as a pilot
project for the first time in the Asia area, many people around the world show interest
whether TLE is possible in non-Western countries and how it is applied, how effective it is
both teachers and students, etc. While we aim to conduct research for students’
performance as a longitudinal nature, the initial 9 months (August 2020-April 2021) were

3



TLE Research Report April 30, 2021

used with a focus on teachers’ stance and performance. Both overall 5 years’ operational
project and this research project are funded by Child’ Dream Foundation which we are very
much grateful for.

Research Questions
The research questions for the research are as follows:

1. How does teachers’ stance change in terms of students’ whole language resources
of both school and home languages and their bilingualism?

2. How does teachers’ TL pedagogy based teaching performance change?
3. How are teachers’ stance and performance related to each other?

These questions are sought to be answered in relation to the training they received--2 times
of TLE workshops and 5 times of on-site coaching.

Training
The content and amount of training on translanguaging pedagogy that teacher participants
received can be an important factor to consider when their stance and performance are
assessed. The training consists of 2 times of TLE workshop and 5 times of on-site coaching.
They were also encouraged to learn from one another during the first semester by meeting
themselves once every month in each school. Each of the workshops was held the week
before the 1st semester began and during the first week of the 2nd semester. The on-site
coachings were carried out during the semesters to see how they apply TL pedagogy in their
actual teaching, which they learned during each preceding workshop.

The 1st workshop held from 27th to 30th of June 2020 (during the week before the new
academic year began) was focused on TL principles that aimed for teachers to transform
their stance on students’ home language and their bilingual ability between home and school
language while introducing some examples of TL strategies that were developed by Ofelia
Garcia and her colleagues and used in New York State of USA but are feasible in the context
of Chiangmai, Thailand. Although they attended the workshop with a high level of stress due
to COVID 19, 75 % of them experienced transformation of their stance and were willing to
apply TL pedagogy  in their teaching as shown in their evaluation of the workshop in
Appendix 8. A TL Strategies and Activities checklist (Appendix 7) was provided for teachers’
convenience from which they could choose for their TL based teaching. For more detail of
topics covered during the workshop, see the following webpage for the report of the 1st TLE
workshop (https://www.translanguagingeducation.org/workshop-teachers).

The 1st workshop was followed by 3 times of on-site coachings in the respective school. We
tried to observe the lessons of 4 subjects (Thai, English, Math, and Science) in the morning
and had a coaching session in the afternoon. During the afternoon session, the teachers had
an opportunity to share their teaching experiences and listen to us for our feedback and
sometimes special lectures according to their needs. A report is available for the very first
on-site coaching session here
(https://www.translanguagingeducation.org/on-site-teacher-coaching).

The second TLE workshop was held from 2nd till 4th of December 2020 during the first week
of the second semester with a focus on designing TL unit plans and some TL writing
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strategies. The teachers teaching the same subject from the 3 schools worked together to
produce one unit plan while they learned each component of the TL unit plan and presented
their product at the end of the workshop. They were encouraged to design additional unit
plans as we visited for on-site coaching after the workshop.

The on-site coaching visits after the 2nd workshop were conducted 2 times while one visit in
January 2021 was cancelled due to the 2nd wave of COVID 19 in Thailand. The teachers
were encouraged to send us their TL unit plans before we visited and showed their lesson
based on the unit plan they sent. During these two on-site coachings they also implemented
TL writing activities that they have learned during the 2nd workshop.

Sample: Teacher Participants
The sample is generally composed of 12 teachers from 3 schools who teach four subjects
for grade 4 students. However, there have been very high turnover during the last school
year for various reasons such as transfer to other schools (4 cases), delivering of a baby (1
case), etc. See the column of note in the below table for the description of each teacher.
Because of this high turnover rate of teachers, we designed the 2nd TLE workshop to
accommodate the new teachers by allocating one day to introduce the key TLE principles to
them. They joined the rest of the teachers for the main workshop program during the
following two days.

School
name

Pseudo
Name

Subject grades Note: training received, joining, leaving, etc.
(Full training: 2 workshops and 5 on-site
coachings)

Ban
Khuntae

Reuang Thai 4-6 2 workshops, 5 on-site coachings

Mo English 4-9 2 workshops, 5 on-site coachings

Po Math 4-6 3 on-site coachings (1st-3rd), 1 workshop
(2nd)/
Transferred after 2nd workshop

Fon Science 4-6 2 workshops, 5 on-site coachings/
After Po’s leaving, she took over Math as well
as Science from the second semester.

Ban
Phuy

Kung Thai 4-6 1 workshop (1st), 1 on-site coaching (1st)/
Transferred after 1st on-site coaching

Nisa English/
Thai

4-6 2 workshops, 5 on-site coachings/
After Kung’s leaving, she took over Thai class
as well as English from the middle of the 1st
semester.

If Math 4-6 1 workshop (1st), 1 on-site coaching (1st)/
Transferred after 1st on-site coaching

Anuchat Math 4-6 1 workshop (2nd), 2 on-site coachings (4th,
5th)/
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Came in from 2nd semester

Ben Science 4-6 1 workshop (2nd), 2 on-site coachings (4th,
5th)/
Came in from 2nd semester

Ban
Musoe

Nan Thai 4-6 2 workshops, 4 on-site coachings (1st-3rd,
5th)/
During the 4th visit, a student teacher taught
the Thai class for grade 4.

Jeep English 4-9 2 workshops, 3 on-site coachings (1st, 2nd,
5th)
She played the role of coordinator for the TLE
teachers group for this school.

O English 1-4 1 workshop (2nd), 3 on-site coachings
(3rd-5th)
He joined in the middle of the 1st semester.

Ming Maths 4-6 1 workshop (1st), 3 on-site coachings (1st-
3rd)/
She left after 1st semester to deliver her
baby.

Tae Math 4-6 1 workshop (2nd), 2 on-site coachings (4th,
5th)/
He joined as a substitute for Ming.

Nuk Science 4-6 2 workshops, 4 on-site coachings (1st-4th)

Methods
The methods consist of both quantitative and qualitative ones. The quantitative ones include
two sets of questionnaires for stance (Appendix 1 and 2), one set for performances
(Appendix 3). The qualitative ones include a stance worksheet (Appendix 4) for the teachers
to write their own stances, two times of interviews for both stance and performances, and
class observation (Appendix 5 for observation template). While the data from class
observation is analyzed by the research team from an external perspective, the rest of the
tools are to elicit the data from the teachers’ internal perspectives.

Data Collection Process
Stance Questionnaire & Stance Reflection Sheet
Stance questionnaire and stance worksheet were administered after a
session on Stance during the first TLE workshop. After presenting
about three different kind of stances, namely, stance of ignorance
(Their home languages and bilingualism are ignored and invisible in
classroom), simplification (They can learn only low standard of
content due the low performance level in Thai), and amplification
(Students’ HLs and bilingualism are seen as a resources and need to
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be leveraged for better performance), all the participants went through a process to reflect
upon their present stance about students’ bilingualism and home language resources by
reading out loud 30 different statements that belong to three different stances. After the
learning process of the whole group activity, each participant had a chance to anonymously
write down their own stance (Appendix 5) and filled the stance questionnaire (Appendix 1).

Interviews
During the month of October, we had an interview session on teachers’ stance for each of
them in their respective school using the questionnaire found in Appendix 2. The teachers
were to share any change of their perspective or stance towards students’ HL and
bilingualism between before and after the 1st TLE workshop and three times of on-site
coaching sessions.

During the month of March just before the schools ended their academic year, we had
another interview on teachers’ performance. They were to share how much and well they
implemented TL pedagogy for the last one school year. Both of the interviews were recorded
and transcribed for analysis.

Class Observation
We had 5 times of observation sessions in total and wrote down our observations using an
observation template (Appendix 6).

Data Analysis
- So far the result of administration of the questionnaire for stance was quantified.
- Two times of interviews were transcribed.
- Class observation notes for three times of school visits were partially analysed.

Below are the criteria we are using in analyzing the class observation notes.

Criteria for evaluation of performance from class observation
1) Effort level: How many different kinds of TL strategies did they try?

Teachers’ effort level is quantified from 1 to 5 and their effort is described.
2) Performance level: Are the objectives (content and language) achieved and

do they occur within students’ Bilingual Zone of Proximal Develop (BZPD)
while balancing between static and spinning top?
Teachers’ performance level is quantified from 1 to 5 and their performances
are described according to the three domains as below:

a) Whether content is within BZPD (for all subjects)
b) Whether content is learned in each and all of languages (for all

subjects)
c) Whether academic language is learned in each language (Content

and Thai subjects)
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Tentative Results
As for now, we cannot provide the exact and full picture of the research result as we are still
in the process of analyzing the data. However, we can provide roughly from our observation
and partial data analysis as follows. The results are provided according to the three research
questions.

1. How does teachers’ stance change in terms of students’ whole language
resources of both school and home languages and their bilingualism?

The change of teachers’ stance and attitude toward students’ home language and
bilingualism was significant. The impact of TLE (Translanguaging in Education) workshop
upon the transformation of teachers’ stance/attitude was noticeable. 75% of teacher
participants of 1st TLE workshop have transformed their stance from negative -- looking at
students’ home language as a problem or an obstacle for learning Thai, English, and other
content subjects -- to positive -- started looking at students’ home language as a resource for
better learning. They used to force their students to use only Thai in school and even some
teachers punished students who use their home language by fining one baht. Since the 1st
workshop they started leveraging students home language for better learning. As for the
contents we covered for this effect to occur, see the descriptions of session 1-7 from the
report of 1st TLE workshop here. As for the rest 25 % (3 teachers) of teachers who did not
show positive change of their stance, we had several chances to hear what they think about
students’ home language and challenges they perceive in using the home language of
students. And their sharing was incorporated into the second TLE workshop. As a result two
teachers showed a positive attitude when we had another interview at the end of last school
year, which was demonstrated in their TL based teaching during the last on-site coaching
session.

2. How does teachers’ TL-based teaching performance change?
Teachers’ TL based teaching performance has been developing throughout the year. In the
course of the five on-site coaching sessions, we have observed that there have been 4
stages of performative development.

Stage 1) Using daily life home language (Basic Interpersonal Communicative Skill)
Initially most teachers encouraged students to utilize their home language in their home
language-based small group. Students had a freedom to use their whole language resources
in order to process what the teacher taught in Thai. Some teachers had a hard time to make
their students understand the content in Thai but they always had some students with better
understanding of their teaching and let those students explain the concept using all of their
language resources including their home language. See the video clip for this here (“Letting
a student with better understanding explain to their friends” under the heading of “Spinning
Top Together Activities”).

Stage 2) Academic key terms in home language
Once teachers are used to grouping students according to the same home language to
encouraging them to freely use their whole language resources, they started teaching
academic key terms in students’ home language as well as in Thai. By asking students to
process the key terms in their home language either with a corresponding term or a phrase,
students were able to connect the new content taught in Thai to their existing knowledge in
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their home language. Students may have different ideas on these key terms in their home
language and teachers may take this as an opportunity to ask why different students have
different ideas from their home language for the same Thai concept and teachers
themselves learn students’ reasoning process. See the example of this here. (See the video
clip titled, “Teacher’s summary of students’ presentations” under the heading of “Spinning
Top Together Activities”)

Stage 3) TL Writing
Some teachers tried TL writing in class. For example, a Science teacher instructed students
to write a summary of the day’s lesson in whichever language they feel more confident first
and write the same in the other language. By encouraging students to write in their more
confident language first, students were able to write more richly than in the language they
feel less confident. Once it was written in the more confident language, the same was
translated into the other language. In this way they were able to produce two richer written
work. Another teacher encouraged students to write their thoughts in the home language
(pre-write) and write in Thai.

Stage 4) TL Reading
Lastly, some teachers tried TL based reading activities. While students read the text in Thai,
they were encouraged to clarify their doubts, or discuss the content using their home
language. During this home language discussion time, those students with less
understanding of the text received help from their friend using home language.

3. How are teachers’ stance and performance related to each other?
There has been observed some degree of correlation between teachers’ positive stance
towards students’ HL and bilingualism, and effort level of applying TL pedagogy. Those
teachers who received a higher mark on stance questionnaire were likely to make a greater
effort in using TL strategies. However,  besides their stance, whether their overall teaching
performance was effective needs to be evaluated with other factors such as teachers’
workload, the extent of teaching experience, size of class, etc.

Implication of the result

It has been found that teachers from government schools in Thailand are likely to be able to
implement TL pedagogy when a certain amount of training is provided that includes two
times of workshops and 5 times of on-going coaching sessions. This may be an important
finding as this case can be an example that other parts of the world can model in their
respective situations where students are emergent bilingual and/or study together with other
home language speaking students in a multilingual classroom.
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Appendix 1: Stance Questionnaire

ทานคิดอยางไรเก่ียวกับภาษาของเด็กท่ีใชในชีวิตประจำวันท่ีบาน

รายการความเห็น เห็น

ดวย

1

ไม

แนใจ

0

ไมเห็น

ดวย

-1

1. ภาษาทองถ่ินของนักเรียนเปนตัวชวยใหเรียนเน้ือหาใหม ๆในโรงเรียน
Students’ home language is a resource to learn new
content in school (A)

2. ภาษาไทยไมใชภาษาทองถ่ินท่ีเปนภาษาท่ีบานของนักเรียนดังน้ันพวกเขาจึงไม

สามารถไดคะแนนสูงเทากับนักเรียนไทย Thai is not local students’
home language, so they cannot receive as high mark
as Thai students. (L)

3. ครูอยากรูภาษาทองถ่ินของนักเรียน I want to know the students’
home language. (A)

4. ครูใชภาษาทองถ่ินของนักเรียนเพ่ือใหนักเรียนไดเรียนรูเขาใจใน เน้ือหาใหมๆรวม

ถึงเรียนภาษา ไทยใหดีข้ึน I use students’ home language to
teach new content and Thai better. (A)

5. ฉันคิดวา การเปรียบเทียบระหวาง ภาษาทองถ่ินกับภาษาไทย สามารถพัฒนา

ความรูเก่ียวกับภาษาได
I think comparing home language and Thai can
develop knowledge about languages (A)

6. ฉันไมไดคาดหวังวานักเรียนในทองถ่ินจะทำงานไดดีในโรงเรียนเน่ืองจากภาษา

ไทยของพวกเขาไมดีพอ I don’t expect local students to
perform well in school as their Thai is not good
enough. (L)

7. นักเรียนมีความภาคภูมิใจกับการใช ภาษาทองถ่ิน

และพัฒนาใหดีย่ิงข้ึน Students feel proud of their ability to
be able to use their home language and continue to
improve it. (A)

8. ฉันเช่ือวารูมากกวาหน่ึงภาษาดีกวา การรูเพียงภาษาเดียว I believe that
knowing more than one language is better than
knowing only one language.(A)

9. นักเรียนรูสึกดี เม่ือไดเรียนรูวิชาตาง ๆ เปนภาษาทองถ่ิน Students feel
good about themselves when using their home
language in learning at school. (A)
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10. ครูไมอยากรูเร่ืองภาษาของนักเรียน
I don’t want to know about students home language (I)

11. นักเรียนจะไดเรียนรูมากข้ึนเม่ือพวกเขาใชภาษาทองถ่ินกับภาษาไทย
Students will learn more actively when they use their
home language with Thai. (A)

12. นักเรียนของฉันไมไดพูดภาษาไทย พูดแตคำเมืองท่ีบาน ดังน้ันไมตองสนใจภาษา

คำเมืองของนักเรียน
My students don’t speak Thai but speak Northern Thai at
home. So their home Northern Thai should be ignored in
School. (I)

13. นักเรียนสามารถเขาใจบทเรียนมากข้ึนเม่ือไดเรียนเน้ือหาเปนภาษาไทย และ

ภาษาทองถ่ินควบคูกันไป Students can understand better
when they learn using their language along with Thai.
(A)

14. ฉันไมสนหรอกวา นักเรียนจะพูดไดก่ีภาษา
I don’t know how many languages my students use. (I)

15. ภาษาทองถ่ินไมใชสำหรับเพ่ือการศึกษา Local language is not for
education. (I)

16. ฉันจะเชิญพอแมของเด็กใหมาสอนภาษาและวัฒนธรรมของนักเรียน
I will invite their parents to come to teach us about their
language and culture.

นักเรียนของฉันสามารถใชภาษาทองถ่ินได มากกวาภาษาไทย ดังน้ัน ฉันจะให

นักเรียนของฉันไดใช ภาษาทองถ่ินของเขาเพ่ือ ทำความเขาใจในวิชาท่ีดีข้ึน

My students can use their home language more than Thai,
so I will let my students utilize their home language to
understand the subject better. (A)

17. ภาษาท่ีนักเรียนใชท่ีบานไมมีตัวเขียน ดังน้ันก็ไมถือวาเปนภาษาหรอก My
students don’t speak a language at home because
their language does not have a script. (I)

18. ฉันตองการใหนักเรียนรูสึกภาคภูมิใจท่ีสามารถใชท้ังภาษาไทย ภาษาทองถ่ิน

และภาษาอังกฤษ

I want my students to feel proud that they can use
Thai, home language, and English. (A)
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19. ฉันคิดวา ถานักเรียนของฉันสามารถใชท้ังภาษาทองถ่ิน และภาษาไทยไดดี พวก

เขาก็จะเรียนรูส่ิงตาง ๆ ไดดีย่ิงข้ึน I believe if my students can
use both their home language and Thai well, they will
learn things better. (A)

20. ฉันตองการใหนักเรียนชวยกันเรียนรูโดยใชภาษาท้ังหมดท่ีพวกเขารู I want
my students to help one another to learn by using all
the languages they know. (A)

21. ฉันตองการรับความคิดเห็นจาก ผูปกครองของนักเรียน เก่ียวกับความ สามารถ

ในการทำการบานของ นักเรียน I want to receive feedback from
parents about my students’ ability to do homework.
(A)

22. ฉันเช่ือวานักเรียนของฉันสามารถ สอนเร่ืองท่ีเก่ียวกับชุมชนของพวกเขาใหกับฉัน

ไดเพราะฉันไมรูจักส่ิงเหลาน้ัน I believe my students can teach
me something about their community because I don’t
know those things.  (A)

23. ครูรูนะวา นักเรียนพูดไดหลายภาษา แตอยูโรงเรียนนักเรียนตองเรียนแคภาษา

ไทยและภาษาอังกฤษเทาน้ัน I know my students use different
home languages, but they should learn Thai and
English only in school. (I)

24. นักเรียนไมควรพูดภาษาทองถ่ินในโรงเรียน
Students should not speak home language in school. (I)

25. นักเรียน ไมจำเปนตองเรียนภาษาทองถ่ินในโรงเรียนStudents don’t
need to learn home language in school. (I)

26. อยูโรงเรียน นักเรียนตองเรียน ภาษาไทย และภาษาอังกฤษสิไมใชเรียนภาษา

ทองถ่ิน Students should learn Thai and English in
school, not the home language. (I)

27. ครูจะชวยใหนักเรียนมีผลการเรียน ท่ีดีข้ึนโดยใช ภาษาทองถ่ิน ของนักเรียน

น่ีแหละ I can help students to learn better by using their
home language. (A)

28. ฉันไมเขาใจภาษาทองถ่ินของนักเรียน ดังน้ัน หามพูดภาษาทองถ่ินในหองเรียน I
don’t understand students’ home language, so I don’t
want to use it for my class. (I)

29. ฉันไมสนหรอกวาภาษาทองถ่ิน ของพวกเธอมาจากท่ีไหน I don’t care
which language community the students come from.
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(I) ?
30. ไมใชวานักเรียนพวกน้ีใชภาษาไทย ไดไมดี

แตพวกเขาใชไดหลายภาษา It is not that these students are
poor in the inThai language but that they are using
multiple languages. (A)

31. ฉันเช่ือวานักเรียนของฉันสามารถ สอนเร่ืองท่ีเก่ียวกับชุมชนของพวกเขาใหกับฉัน

ไดเพราะฉันไมรูจักส่ิงเหลาน้ัน I believe my students can teach
me something about their community because I don’t
know those things. (A)

32. ครูรูสึกมีความสุขเวลาเห็นรอยย้ิม ของนักเรียน ตอนไดยินครูทักทายเปนภาษา

ทองถ่ินของนักเรียน ภาษาทองถ่ินของนักเรียนมีความงดงาม
I’m very happy to see their smiles when I greet them
in their language. Students’ home language is
beautiful. (A)

33. ภาษาทองถ่ินชวยใหนักเรียนเขาใจ แนวคิดท่ียากข้ึน Home languages
help students understand difficult concepts better. (A)

34. ภาษาทองถ่ิน กับ ภาษาไทย ไมมีอะไรท่ีเช่ือมตอกันได There cannot be any

connection between local language and Thai. (I)

35. ภาษาทองถ่ินของนักเรียนไมไดชวย ใหนักเรียนเรียนรูในโรงเรียน Students’ local

language cannot help them to learn in school. (I)

36. ภาษาท่ีนักเรียนใชอยูไมสำคัญหรอกเพราะภาษาท่ีเขาใชอยูน้ันไมใชภาษาไทย
My students’ home language is not important
because they should study only Thai. (I)

37. นักเรียนสามารถถามคำถามกับเพ่ือนเปนภาษาทองถ่ินได เวลาท่ี พวกเขาไม

เขาใจแนวคิดในภาษาไทย Students can ask questions to their
friends in their home language when they don’t
understand. (A)

38. ฉันไมตองการฟงส่ิงท่ีนักเรียน เม่ือเขาใชภาษาทองถ่ิน I don’t want to
listen to what students can tell when they use their
home language. (I)

39. ฉันไมเขาใจภาษาทองถ่ินของนักเรียน ดังน้ันพวกเขาจึงไมควร ใชภาษาทองถ่ินใน

หองเรียน I don’t understand my students’ home
language so they should not use their home
language in the class. (I)

40. ภาษาทองถ่ินของนักเรียนทำใหนักเรียนสับสนในการเรียนรูภาษาไทยและภาษา
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อังกฤษ Students’ home language confuses learning of
Thai and English. (I)

41. นักเรียนอาจมีความรูและประสบการณแมวาจะไมสามารถแสดง ออกมา เปน

ภาษาไทยได Students may have knowledge and
experience even if they cannot show those in Thai.
(A)

42. นักเรียนไมคอยรูภาษาไทยดีเทาไร ดังน้ันฉันจะสอนเน้ือหานอยลง Students
don’t know Thai very well. So I teach less amount of
content. (L)

43. นักเรียนควรพูดภาษาไทย ถึงแมวาจะอยูท่ีบานเพ่ือท่ีจะพัฒนาทักษะทางภาษา

ไทย Students should speak in Thai even at home
instead of home language to improve their Thai. (I)

44. นักเรียนจะไดรับโอกาสในการเปรียบเทียบประโยคท่ีมีลำดับคำท่ีแตกตางกัน

ระหวางภาษาแมและภาษาไทยเพ่ือพัฒนา ทักษะการเปรียบเทียบในวิชาท่ีแตก

ตางกัน Students are given a chance to compare
different word order in a sentence between their
home language and Thai so improve the skill of
comparing in different subjects. (A)

45. นักเรียนคนหน่ึงพูดวา“ ฉันคิดวา ฉันไมสามารถเอาชนะนักเรียนไทย ไดเพราะฉัน

พูดภาษาไทยไดไมดีเทาพวกเขา” A student said, “I don’t think I
can beat the Thai students because I cannot speak
Thai as good as them.” (L)

46. ครูใหญคนหน่ึงกลาววา “ไมเปนไรถาโรงเรียนของฉันจะทำงาน ไดไมดีเพราะ

นักเรียนสวนใหญ เปนเด็กดอยและพูดภาษาไทย ไมได” A principal said,
“It is OK for my school not to perform well because
most of the students are from the mountains and
cannot speak Thai well.” (L)

Appendix 2: Language use and attitude questionnaires and questions for
interview for stance (English)
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Name:
Hometown/village name:
Age:
Gender:
Teaching grades:
Date:

Language use questionnaires

1. Which language(s) did you learn first?
_________________________________

2. Which language(s) do you know the best in the following four skills?
Listening:
Speaking:
Reading:
Writing:

3. Which language(s) is/are part(s) of your identity?
________________________________

4. Which language(s) do you use the most in the following areas?
At home:
In school:
Other places (market, etc.):

5. Do you use more than one language together in the same conversation?
Always (   ), often (   ), sometimes (   ), scarcely (   ), never (   )
If your check for one of the options above (always, often, sometimes, scarcely, and
never),
Why do you do so?
____________________________________________________________________

How do you do so?
____________________________________________________________________

Where do you do so?
____________________________________________________________________

Language attitude questionnaires
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6. In your view how much desirable is it to use the following languages? Check in each cell.

Very mush
(5)

Somewhat
(4)

I am not
sure (3)

Not
necessary (2)

Not at all
(1)

Your
home

language

Thai

English

7. Do you think using more than one language in the same conversation is good?
Very good (   ), good (   ), I am not sure (   ), bad (   ), very bad (   )

8. Do you believe it is good that you can read or write in your home language(s)?
Very good (   ), good (   ), I am not sure (   ), bad (   ), very bad (   )

9. Do you believe your students need to continue to improve their home language(s)?
Certainly yes (   ), Yes (   ), I am not sure ( ), No (   ), Certainly not (   )

10. Is it good or bad for students to use their home language(s) for learning in the
classroom?
Very good (   ), good (   ), I am not sure (   ), bad (   ), very bad (   )

11. Can you think of any change of your thoughts/attitude in terms of students’ home
language(s) and utilizing their home language(s) for educational purposes before and
after knowing about translanguaging education?

➢ Your thoughts before knowing about translanguaging education:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

➢ Your thoughts after know about translanguaging education:
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________

Appendix 3: Questions for Performance and Interview in English
and Thai
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Interview questions for self-evaluation of teacher’s performance of TL
Pedagogy

Name: School:

1. How well did you apply TL pedagogy for the last one year?

Very poorly(     )     Poorly(     )    Average( )    Well(     )       Very well (     )

2. How much did you apply TL pedagogy for the last one year?

Very little(    )    Some(    )    Average(    ) Much(    )    Very much(    )

3. What kind of TL strategies/activities did you apply? Please list TL strategies/activities
in order from the most frequently used ones to the least.

4. How much was TL pedagogy helpful for your teaching and students’ learning?

Not at all(    )     A little(    )      Average( )      Much(    )      Very much(    )

4.1. If helpful, why do you think TL pedagogy was helpful for your teaching and
students’ learning?

4.2. If not, why was it not helpful?

แบบสัมภาษณคุณครูสำหรับการประเมินตนเองดานการจัดการเรียนการสอน

ชื่อ : โรงเรียน :

1. ใน 1 ปที่ผานมานี้ คุณสามารถนำเอาหลักการการสอนแบบเชื่อมโอนภาษาไปใชในการจัดการเรียนการสอนไดเปนอยางไร?
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ต่ำมาก(     )    ต่ำ (     )     ปานกลาง (     )    ดี (     )      ดีมาก (     )

2. ในตลอด 1 ปที่ผานมานี้ คุณไดประยุกตใชหลักการการสอนแบบการเชื่อมโอนภาษามากเพียงไร?

นอยมาก (     )   บางครั้ง (     )   ปานกลาง ( )     มาก (     )       มากที่สุด (     )

3. ที่ผานมาคุณไดประยุกตใชกลยุทธหรือกิจกรรมการสอนแบบเชื่อมโอนภาษาในการสอนประเภทใดบาง? โปรดระบุประเภทของกลยุทธ

หรือกิจกรรมนั้นโดยใหเรียงลำดับจาก ที่ใชบอยที่สุดไปสูนอยที่สุด

4. หลักการการสอนแบบเชื่อมโอนภาษามีประโยชนตอการสอนของคุณและการเรียนรูของนักเรียนของคุณมากนอยเพียงใด?

ไมมีเลย(      )    มีเล็กนอย(      )    มีปานกลาง(      )   มีมาก(      )    มีมากที่สุด(      )

4.1 หากคุณคิดวาหลักการการสอนแบบเชื่อมโอนภาษามีประโยชนสำหรับการสอนของคุณและการเรียนรูของนักเรียนของคุณ คุณ

คิดวาเพราะอะไร?

4.2 ถาคุณคิดวาไมมีประโยชน เปนเพราะอะไรคุณถึงคิดอยางนั้น?

5. มีอะไรบางที่เปนสิ่งทาทายสำหรับคุณเมื่อไดประยุกตใชหลักการการสอนแบบเชื่อมโอนภาษา?

5.1 คุณมีความตองการอยากจะพัฒนาหรือไม? และคุณจะทำไดอยางไรบาง?

6. คุณอยากจะใหพวกเราชวยคุณในการจัดการสอนโดยใชการเชื่อมโอนภาษาเปนฐานไดอยางไรบาง?

Appendix 4: My Stance

จดุยนื ของฉนั (My Stance)
ฉันจะมองดนัูกเรยีนที�พดูสองภาษาอยา่งไร
(How do I see my bilingual students?)

ใหเ้ขยีนความคดิของคณุลงในชอ่งวา่งขา้งลา่งนี�:
(Write down your thoughts in the box)
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#Translanguaging Pedagogy

Appendix 5: Ideas of stance of amplification shared by teachers
- Teaching and learning should be changed to the stance of amplification because it is

better for children to have creativity and better thinking skills.
- Both teachers and students should learn together.
- Agree with the stance of amplification because the use of students' own language in

the classroom is better to promote their learning than using a single Thai language.
- Because each subject has difficult academic vocabulary (in Thai), (using students’

HL) will make students understand better.
- Speaking multiple languages   is better than one language.
- By using the local language, students can use their skills to the fullest.
- Students have more diverse abilities. Students can express various opinions (with

the stance of amplification).
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- (With the stance of amplification) students are more confident, able to adapt to their
own learning in the course, or can explain to classmates

- My position regarding students who are bilingual is the stance of amplification. In
order to increase the potential for the students, when the students do not understand,
I will explain in the language of the students again and give the students the
opportunity to ask questions in their own language.

- In spite of not being able to ask in Thai other than their HL, children have to be
considered that they have other different abilities.

- Teachers need to help children use their own language to learn and value the
language of the child and teachers may be more effective in their teaching.

- Teachers need to focus on children's language for greater understanding of content.
- We are with the stance of amplification, believing that children will understand the

content better. But the teacher has a problem of not understanding the
communication of the child, if the teacher uses his own language.

- I think my students can learn as much as those students who use only one language,
Thai. Because when students use the dialect (their HL) to learn, they will shine
naturally by themselves. Therefore, if they are able to learn in each course, I think
that students will learn happily and can develop continuously. In the same way,
teachers will learn and develop themselves at the same time with students together.

- I think that if I can use the student's dialect to explain the math subject, it will make
the students become more interested in understanding and be able to study the
mathematics course better.

- I think that the use of bilingualism is a resource that helps children to understand and
learn language and to enable them to use their full potential.

- The teacher is on the stance of amplification because the teacher sees the
importance of the student's native language, the language ability of students, and the
fact that students can develop more language skills.

- My students can use their (home) language skills to improve themselves.
- I think language differences are not a problem for learning. But ignoring the

importance of bilingualism of students makes teachers unable to appreciate their true
understanding level if students were encouraged to use both of their languages. If
students understand the content through their own language, it will make the media
(HL) more effective and able to develop further knowledge.

- Teachers need to change their attitude to the stance of amplification and allow
children to use the dialect in the process of student’s learning. For example, by
organizing group activities, children in each group may be able to have discussions in
their native language, create better understanding, and also help each other to
present in Thai (before the class).

Appendix 6: Class Observation Template
Date:
Subject, grade, & school:
Teacher name:
Number of Students:

Note: Please highlight with red color when HL of students is used for talking, writing,
reading, etc. and when the teacher tells students to use HL.
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Introduction
(greeting, checking
attendance, etc)

Topic

Explanation

Various Activities
(group work,
individual work,
worksheet,
presentation, etc.)

Other things
observed:

Materials used (big
paper, color pen,
small paper, etc.)

Appendix 7: TL Strategies and Activities Checklist

แบบตรวจสอบรายการสำหรับกลวิธี/กิจกรรมการสอนแบบเช่ือมโอนภาษาสำหรับคุณครู

(เอกสารแนบทาย)

กลวิธีและกิจกรรมการสอนแบบเช่ือมโอนภาษา

(TL Strategies and Activities)
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1. มีการกำหนดวัตถุประสงคทางพหุภาษาท่ีตรงตามวัตถุประสงคของเน้ือหา

Identifying linguistic objective according to the content

2. มีการทักทายเปนภาษาถ่ินของนักเรียนและภาษาไทย

Greetings students’ home language as well as Thai

3. มีการนำเขาสูบทเรียน เชน ระหวางหัวขอกับชีวิตของนักเรียน

Connecting question between the topic and students’ life or existing knowledge

4. มีการแบงกลุมหรือจับคูนักเรียนท่ีมีพ้ืนฐานภาษาทองถ่ินเหมือนกัน

Making groups or pairs of students with the same home language background

5. มีการสนับสนุนใหนักเรียนใชท้ังภาษาทองถ่ินและภาษาไทยในการทำงานรวมกัน

Encouraging students to use both their home and school languages when working together

6. มีการเตรียมแผนภูมิคำศัพทหลายภาษาท่ีไดเรียนไปเม่ือเปนงานกลุม

Preparing Multilingual chart for group work

7. มีการติดแสดงผลงานหลายภาษาของการทำงานกลุมของนักเรียน

Displaying students’ multilingual group work

8. มีการออกแบบใบงานท่ีเปนหลายภาษาสำหรับนักเรียนแตละคน

Designing multilingual worksheet for and individual student

9. มีการออกแบบใบงานท่ีเปนภาษาเดียว หากนักเรียนสามารถทำใบงานท่ีเปนหลายภาษาได

Designing monolingual worksheet if students can do a multilingual worksheet

10. มีการสอนคำศัพทวิชาการท่ีเปนภาษาไทยโดยใชภาษาทองถ่ินอธิบายความหมาย

Teaching Thai academic terms using the home language

11. มีการเขียนในหลายภาษา: สงเสริมใหนักเรียนเขียนในภาษาท่ีตนเองถนัดท่ีสุดและเขียนเน้ือความเดียวกันใน

อีกภาษาหน่ึง

Multilingual writing: Encouraging students to write in one language and to write the same or

similar one in another language

12. มีการนำเสนองานภาษาเดียว (ภาษาไทยหรือภาษาอังกฤษ) หลังจากการทำงานกลุมท่ีใชท้ังภาษาไทยและ

ภาษาทองถ่ิน

Monolingual presentation by students after working together using both home and school

languages

13. มีการนำเสนองานท่ีใชหลายภาษา

Multilingual presentation by students

14. มีการสงเสริมใหใชพจนานุกรมสองภาษาและทำกลุมคำศัพทตาง ๆ ท่ีเปนสองภาษาหรือสามภาษา

Encouraging students to use bilingual dictionary and to develop bi/trilingual glossary
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15. มีการเปรียบเทียบระหวางภาษาตาง ๆ กับภาษาทองถ่ิน (เฉพาะวิชาภาษาไทยและภาษาอังกฤษ)

ในรูปของเสียง คำ วลี และประโยค

Comparing between school languages and home language in terms of sounds, words, phrases,

and sentences

16. ไดทำผลงานสรุปรวบยอดในแตละหนวยการเรียนรูท่ีเปนหลายภาษา

Multilingual final project

17. มีการทดสอบการเรียนรู/ความรูของนักเรียนในภาษาทองถ่ินและภาษาไทยแยกกัน

Testing students’ learning/knowledge in each home and school language separately

Appendix 8: Evaluation of 1st TLE workshop by the participants
Intellectual satisfaction (Brain): 80.00%
1. Gained knowledge in classroom teaching on TL based teaching method and different
ways to connect among different languages
2. Learned which TL strategies are appropriate to be used to teach students.

Emotional satisfaction (Heart): 82.22%
1. When receiving this training, students home languages became more important.
2. This realization resulted in a new perspective that students speak in their own language to
increase student learning.
3. Impressed with speakers that have good knowledge on TL and have appropriate delivery
of that knowledge. This includes caring for teachers to have access to the knowledge.

Willingness to apply: 76.36%
1. By observing how the trainer has taught the participants can also be used to the students.
2. Can adapt the methods taught by the facilitators to their own teaching methods
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